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#E AIREHELALELT LHERIITENE—EFF akS X# ¥ (CLIL) # X
THERES, SHAFHARIGHRARE, FAXRKRAHHRESF L AT X ETEHRE
FEELAF - FA—NOREGHERFRTAHAN—FIORIR, KETRERAR
B, FAFEAEL, FAEAF, RTBERGEFTRE, F4£ ACLILE X T o4k
TRTRENES, EHFRARINBRARE, £RLA: 1) FENET REEIZK
MAEZHBEANLIF, FRETRARFETERGAL, LRARLARED GEHLCLE
B, FEASHMEEARERK, 2) BHRIFIARg, BAREAAASHELENE
AR REEK, ARAGRLEFLA L0 E L, ARFHAF R S5BREGHENFE R,
3) CLILAER THHZREAZEERT FAEST. EfFARIGRIAT, UARA
HIFFPAERTHOBR LK, AFLFETEALTCLILEXIMERERFER, AX

HEH L AN ER BRI FAIRGET KA BT,

£4kid. NE—ET O XHFE, BT,

A FARR ) B R

[FE %5 H3193 [#ARRD]A [ = %5 ]2096-6105(2019) 02-0016-09

1. 5|

N AE—IEZ R4 Z ¥ (Content and Language
Integrated Learning, L | f& #RCLIL) J& T-20
2090 A A 1 4k T N ) BUTE B 2 TE A R
X, HEW—& “WRLIES. 2o XitaRy
fEIN”, R “okdk s iEH LT (Morton &
Llinares 2017 1), i JL4, CLILMHTFH{E 1
AlE T NN/ AMEREAEAL N
J1, BEES# AP EIATH#FBNE, CLILE
SO T B TS A GNRE T (R 2 o
dkfe ) TR ER A GG T &0, AFIT &
[7]% J& (Dalton-Puffer 2011; Lorenzo & Rodriguez
2014; Ruiz de Zarobe 2015), #4n{a[J5iE = 4% 2.
BPERe R ERRE D R RAVAE, KB =

B R K A JLAF B N ANE B R AR 5 Y
H2 fHiF 7 (Chang & Xia 20115 ¥ &£k 2015; $p
A 2011 SR, FRER 20115 5KE. FhA
2014; gRES 20135 RFEHE 2014), I,
X E NAME S & LR ANEBE Bl ot
FRGNIDESS S

S LT HERER R, SMELWAAENA TR
U T ERBU, W T 5 AN O SME
NARIEAR TR, ORI 2 1575 th B IRE,
ElNE S RPN o 8, B R EE S HEel
GHIIMEBC AR E R S “EbRL. & BRI
RIS IME R L NA” J5 A (EES 55 1
AR RIS (PhE H 2019 2), 25 st E NS
B (R SETE) KL e, ANA KR AR
RIANE TG B T — L6 A TR (B ¥ v S 1 O

| AXARFHA R EHERME P EIMERFEI G LERAUFH R > CNH KT . 161ID740002) FiRAL « K E &AL

FiEL A E R A BRI R S B RE
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1 5P RL L BAR TR AL 2018, AW
2018), fEXSTanfafEBRAR BT, B RIER RIS
LA AR R, KL BARFIRE B 2R 547
LR, FEZ, WfERRESED LR
4 [ I S B AR RE 0 AN BHRE ) P[] 2 Jee S ot L
EL A 2 HAME S Ll B0F O S B R, A
CN—A Kb = B K, IR E SR Bk
(e g LR 5 I REAFFE R b )7

2. CLILBEA A (13 P B 1L 2 PL
1 +k 2 SO BRI 3

R A AN 2 N S R ROINE Tl A
HAEMARIRE, HpbER (a3 E ) har R #
M4 DURIIN 2%, 20104, (ILATEF BT (The
Modern Language Journal) ¥4V & RKEXE, &
Tt 2 [ 5 S ANE A BB AP e & A B gh
A A XIRBEERPRE, EHINA, EIES
FOVR M, YRR AT R 2 PR EE ) (communicative
competence) fEZE Y IE 5 2 F A A RE A
FEIMERE R T E0 “EIRIERRR
030 B, BABF R AP A
— A REFNAENE S 5 2 B i R LR Bk K
AHEZE (Bymes ef al. 2010 9-10), Urlaub (2017)
figtth, 2020 90 AR AR LT LAH * 3 [ = S G
AEHEE R SR “HWERE (two-
tiered curriculum) , H[LRHICARZ BERUTE & HREIIZR
s g B R iR S e 2 AR IR IR E, M
SHAX FRRI BRI TG P 18 5 CLIL &, fhilh, X
— BN RE (S A T 2B S AT Hb Il 2 Bl N
FOANER A w5 R RN R 5, B SEAY R RE 68 IR i
2] # 1y 4~ >] (MLA Ad Hoc Committee on Foreign
Languages 2007) ,

MG F KA, CLIL A S 70
2200 T WRIREEW . 1552 A CLIL A=Y Sk e x5
B BRI R B VR UE 7 BRI EE L B
EE N AR AN, PR 9T CLIL B AE g 3t
S22 FFETF (subject literacies) & J& 5 TR )
(Nikula 2017), 20 ZAR[IAHCHFRRZE ], CLIL
2o MBI R RN S R A TRk, I
BRI W A 15 5 FUE 4 (R I o 8 4 ) 1 B ] & e
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O TEAFINSM, BAM LS, HiiEe,
SINFERINFRIE S IREEREDS . 1) AR KIES
fefili, 4 (FAR) 1ES N EIE A4 (Guk &
Kellogg 2007 Paltridge 2002) ; 2) A% #FHESS,
AR IRE R, mBBYEE DR ESE, A F
Tl E4ERE S & J& (Nuthall 2002)
bR B R 2 A ST HL RN RE S SO B iR
(Sociocultural Theory) £ & 153 I fif e, & 30ft
PR IRRE T NAINN R ik 2, AU A,
NI o BTG SR TS S fbiE g, thohid =
F| T LA 9520 (Lantolf 2000; Vygotsky 1978
Wertsch 1985), Hrf, 17854 i B 20O B T
TH, gk, fEZ/IMEEANERT, EEA
S 3, g E R OFIRY TR, M
TS A R (] (0 H B 2R (Al ) 1E 2 )
& 1755 (Lantolf 2000), Swain (2006; 96-98)
IR : “MIRATAIE S AT 8, it
(AR 56 T anfalig Tl M LA B CHI AT AT A,
A O T An ] fifp g S0 45 R SUA B it AT AR R
S, R E 1RG5 (languaging) A& Az, " X
— WL T/ AME I B B R BT
AR 2 BRI TE S MR RE IS BOE A A
W2 VT EIF R 2R 2GS A REE A
RO AR BOTE = 5 > R o B4k R D & R AR EL I
50 X AR R T AME Bt e R
(dn2f/ Btt o, B3 BRI R, A3
5 — B IE L AR Y BeE AR (RS i32) PRk
HIB 0], Sodry B b ilid S CLIL 22745
A, EBIESHREVIZR. BHEmSFHRE DR IR
AOLALE (PhAH . &FIR 20105 k%, PhAH
2014; 5R#ESF 2013), fLEIZERYAEAE . (ECLIL
BT, 1) AR IRANAT A AR 1 SR R R ?
2) KR an a4 MAERE kR 3) FLEIE
AR K AT AH BT ?

3. R T ik
3.1 BHLREF N

A ZE G PR AL A B T T B Ll AR AR
PR, A 25 A5, FTHERM S (R
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PEICTEBRE FiE3: HE 5N, B NE L
e rHiks . S H LU & R =05 T 32
&I RIRBIMAA & 53R S fm+Es
WECE Y, Berin R aAE R, R AiRE =
AR B B LA A A TR AT SR SL T 2T (nd
PEURIC, TR SCBGEHE S5 A U R AT AL BR PR 3
AT, MERSE) . hHRE . BRETHE, RE
MEX, “EA B R ESE, BHER SRR
FHEAREENEAX, At , ZIhEEs
SRR, TRl EiR, (£ 5 (task
chains) 5755, AiE S MINAEBLEIE S0, H)

=1

FEEZRE XL hHE R o SRR TIES,
AR R TR A IS IR, SR e O
EBURT BRIz, Rk HE TGS A h
PEHUA RS OB, P IR I B et
e & iR,

3.2 HHRWES ST

TSR IR & R ST T:, h ZE BilDR o #E 47
) — £ 1) (2017429  —20184¢ 1 ] ) HYEREX,
BRSOl 1.

EHIREBFHIRBERSR

Fs HifRKE

BHY

Mg/ E

1| RELAFR

TRELREH¥ZH (%
FHE, ARRE T H A
%) (van Lier 2004)

A —FH 1S TR ERE L
TR LR E,

TR FAETE T BRI

X% FLikert T & X ¥ R, ¥

2 [REREIRAMER S B i1

(Cronbach o >0.86)

RERBES S, DBRAM
. A E R R A
SEf A WA,

3 |REFEX

BN F A E T BRI

#HA—k, 600—800 i 1 %,
BEEMBELERESANNALE
I A BgE B g E W) E B
47 & (Anderson & Krathwohl
2001, Lu2010),

THRFLERER G FI
by gk, I Y Sk B R At
REWBW =T EHRE

H¥AEBRRER, £21 8, 2
MARAE “FLARIE L (Glaser &
Strauss 2006) & Jf.

5 |REFR

TR R S A X
AR oy R Je B o B

6 %A B REX 300 EH

W B T RIEE A WUE,

=g 2 5 R RUE gAY, gabh 11
TR BE gAY, SRR 203 43 5 4 5T 30% HY
PESCERANBRE . Ui e gt , = A 9% (Al
BEEHRT 80%,

4. HSTHE

Qi BT, AR B ORG 3 PR A 40 it CLIL
BB FAES 5RPHES TR "R
(meaning-making), figpk (2 2%) i& 5 fB 4G D)
WA, ATNEFS], BHREH K RAIES
55 PR ELIR G = A5 o3 e AT R i AR
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FHRHERNE SR
4.1 BSFIMERREA

5, CLILERE R IG5 % s shfell
AR R A RHE S T R R A i 2 (meaning-
making in a disciplinary context) (Swain et al.
2018), bbdn, Holilhi£EH B < A B SR Ak Al
b, i i% E A (paraphrase) f1 55 5|52 A2
FARESF AT RN (B,

AB1 (RILER)

1 T: Okay, the next function, the seventh one. So
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can you summarize the point in this paragraph
and comment on this? Summarize the point
and make a comment? Volunteers? Linda,
please?

2 S: The poor also has a cultural function. When
the more affluent people by protecting the
culture or cultural life ... that are on the verge of
extinction ... the affluent they actually take the
responsibility of protecting themselves.

3 T: Summarize it in one sentence. You need some
time to think?

4 T: Who can summarize it in one sentence?

5 S: The poor can create some culture appreciated
by the rich people.

6 T: The poor can create their own culture and this
culture is appreciated by the rich, so the culture
solely belongs to the poor. Can you give some

examples?

T BER, FMd i Lk R B KRR
(i 1, 4), fefE M m b e BE N A
BIFREATm FERES . X IERRR (2 A) IEE 5E
BRI A e, AR RSRs UihR T -

Paraphrase A # 8, B A6 69EK A &
AR S F AL {2 % paraphrase #t, &
FARLMER A — A Ak 7 X, 2H %l

vt k., (S2-20180102)

X — B G R CLIL PR Y A T AR
ik (Bl languaging ) it #2 o AN AE {5 B A 35
241, HBSFREEEM, WA LREES
FA I AH R (Swain e al. 2018) . Uil
P A 2 SE R B S8, (ER IR B E)
(meaningful negotiation) 1 81l i& ¥ £ AU 1E = 1N
K PLE (Guk & Kellogg 2007 van Lier 2004)
(FERREE2) -

A2 (2 23 F 69407 Bp B R4E)

1 T: Yeah, the society is reinforcing. Yes, can you
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speak louder?

2 S: I think the society is reinforcing your
perception of identity.

3 T: Yes, your gender identity, very good. You
could say you don’t have a choice. That’s a
problem. Actually we (actually) don’t have a
choice. It’s already there. It is already arranged
like this ... blue for boys, pink for girls and
nobody has ever asked why. Or we all take
it for granted. So that’s the influence of the
society. That’s social learning, the power of
social institution to form our gender identity.
We even don’t have a choice because all the
clothes for boys are made in blue. Very good.
Then you could say after learning sociology
you could have a perception ... that actually

there’s no such an intrinsic relationship

between the color blue and man, masculinity.

Very good.

R R BRIR, BN AR R AR R S R
o S PHIE B R EA T T — 2B R Fiah 7, X
— IR By TR AL AR SR B, oS
S R E BB S R RFNZE BE (Swain 2006)
BRI 2h 5 S SRR i e S R AR TR S
e AT HEME, XS CLIL B PR IR IR IE 5 4
5K RV A EEALE], B CLILAAZE &6
AR FEEIIE Z %R IR (linguistic resources) (Ruiz
de Zarobe 2015), & T2 5} HARG 5 1 —/ 4ME
FOVBHERA R T A RS KRB E B, IHE
sk R, ARG, REASIES . KEi
AR 52 T S i A= A 1 25 1 (collaborative
dialogue) (Swain et al. 2018) Gll3& T 4. Zf
WY T AT, RRIEATEIN . AR
iE= R (van de Pol ef al. 2010),

IR A 2 T A BCRAR B T H A A S AR Y
SR\, RERRAEIROCAAERET R
SMTEE RN F4E A P CLIL AU R IR H
S RERE, WL, BEERMIRRPARES
RE DRI PE R A ) (E L& 2),



CLILIEZR &

SE
NMeE S

BPMERENHHRE LR

R2 ETEINEEITLER Hk, We/MECHRREL ZoITBoR, %
HiERE 1E N PR A TV TR A2 % BEAE 45 NS = Uk AR SR B 2%
pi =0. =0. b =i =
E 301 017 i (MD=0.054, p=0.000), RN EESE =
VYR ANESC AR K (MD=0.928, p=0.000) (I
HERA 382 0.95 %3). ?@ﬁ%ﬁm,ﬂﬂﬁﬁﬁA%ﬂW§,
WL 45 4.24 0.66 HEMESHERONESLESE, URChTES iR
i%/%l%% 3.92 0.80 E’JE l..?h'ﬁ:—jﬁ Wﬂ?"ﬂ‘f#f‘&lﬁ(%ﬁ?%ﬂ
u s 105 057 & FIRNC A ——3C R i T CLIL ¥ i
TrEE ' ' R TE 22 1
3 MWXIMEXIES Mﬁhi# JEsn
HE IRAEE HE bREE ﬂﬁ M&%
e 1 0.29 0.05 0.79 0.79 1.74 1.59
fEX 2 0.28 0.05 0.77 0.76 2.62 1.99
1EXC 3 0.34 0.04 0.78 0.62 291 1.48
fEX 4 0.33 0.04 0.88 0.70 2.92 1.53
A, AL ELER AT E AR E AL HME Sk (Lu2010),

RWILFEEN “BERF—HAER". T/v 2N,

SRRBERA AT HE, BE,
4.2 BHEEN R BULFIFRSR
CLIL PR 5 27 2 2l % 7 Az I Pk A v
FOMBE WA, Mg, SlSae ARt
1 U S TE R JE (dialogic inquiry) (Wells 1999),
e 2 AR, BRI R B R (B

Bt3),

AB3 (2AE2#ERA).

1 T: Yes, we read that lesson of Max Weber on
bureaucracy, right, so that reminds you of what
have said, go on.

2 S: Students will be conscious of their ranking
and their position. I think it’s not very easy to
change this position.

3 T: What do you mean by “it’s not easy to change
this position”?

4 S: T guess within a short time a person is not
very likely to change their grace within a very
short time. It’s a comparatively stable, solid.

5 T: So?

6 S:So...

7 T: So what is the effect of being locked in the

TT O XA R R
HE ., £WF3EY (Anderson & Krathwohl 2001,
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N g XA AFE A (Lu2010),
Watson & Glaser 2012) ,
class position?
8 S: I guess worship and affirmation to better.
9 T: Worship for the better classes or better
positions?
10 S: Yeah, that’s despise, it’s a little bit worried but the

kind of thing go to the little ones or the first ones.

FE 3R, Bomdd— R85 S g R (4n
A3 5. 7) fRAE 2 A AW R B R

#ﬁTiAﬁ¢ﬁ@im@mmM%®(Wﬁi
7), (R ARSI R, SEEA, —
PrlE 32 Uilkta .

RAEFA KRB F R EAE, EIFHER
], R e SR AN B T SE AR AE B, A&
J6 B 2T R, KA LR F
BRRKIFZE, ABEIANANE LRI, &
R EFHRE, EFLARETL —&, X
HEIF AR RXANIERIF, AREL &,
(S5-20171227)

TAF 4L

REFENREZ 5,

TR RE
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PEAE A B2 F A TR AR B3 (peer scaffolding )
(Donato 1994) , Ji Bt 4 B — A~ AU 22441

ABA (ReitieTritLn)

1 S1: But I think masculinity only concludes the
traits of being a man, not includes gentle. It
means the original traits of being a man. It is not
a positive or a negative word. It’s neutral, so I
think rudeness can also be a kind of masculinity,
whether you choose to be that or not.

2 S2: A prototype.

3 S3: Actually I think in Chinese traditional
society boys are kind of encouraged to say dirty
words.

4 S4: 1 think it has to be defined as masculine,
because otherwise it can only be called
uncivilized, or unevolved. Can it be terminated?
It cannot.

5 T: Well, it’s a controversial. Because our text
doesn’t focus on that, I can leave the debate to
you. So that’s the puberty stage. And then we
come to...

6 S1: I was worrying that the very deep attraction
lies in the feminine part of a gentleman or lies in

the masculine part of a female, masculinity.

R —BLRAERBAT, ARl AT LAk R — 1
IR e, JRAE TS T AR IR BEAAN TE
AL GE R B0 S T PR 0TI 5, CLIL PR REMK
TeE A E R A 1k (autonomy) . X2 5 EEE

REfE MR RIA Y, BRELEH e HE A L
. BRIZEZVTRERR:
TVAEH B RB A EZ B WGt dE, Fede it A R

BTB,BXEARKA - Al B4,
TAFEEERBAA, RAELZEHTH
#z(AT) BRAERMKA, (S3-
20180102)

M,

bk 2 R A R S B A AR SR Y
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Tk, B, KRR PRURAE RS o
N, FA E D CLILAEORS S ER A B 5 R 4E 75
DT, S SEURIERAR S, SR FFn
TREE . EHIEA R R S A A ) (P 4) .

x4 BUYNMERRNERYIRBITLER
BiTHE BE | tnEE
Bt 4.20 0.19
FRE YA T 4.06 0.71
P =S IE S:oE . 4.19 0.77
% (3 7Ly AW f o R 4.39 0.73
FlEAGHAE, EAE | 426 0.77

Hk, RE/MEC TR, b g
L BUATEAE Y A S R4, IR B 4k L BL
WACR I T, RIRFERG ZoERER, 4
1o 2 YT ) AR 5 — RS = Ik AR SC TR T 35 K
(MD=1.17, p=0.026) (P£W F3C3K3),

AR SE R, T CLIL B RS DR 5 6E
DR 33k 2 A AE T+ Ve v IR B0 i 2 e TR g e S B [ g
BR AN ST A, ST B

4.3 CLILEXTIESERER RIHEEIAY

CLIL B T 1 & & SRSB4 K i 2 10 AH IR
M. B, FPHEBMEIAAIE S %60 T H
5. ARSI, REFAREMLES, &
m%izm@adﬁmﬁkﬁﬁu% XA

BECIA R, W E N A, aik e
k@mL& 2, AR AT
Feo Hk, CLILEGSAETE F % A o AERHaiR,

REMR A d KOE S e, T8 54 1 it
F= & WA 7R (Dalton-Puffer 2011), 4% Az 45K
SRR, HEEENLES, HiESREE
TG fROVE RS, X FARIE S N
fLRyE 2 J5 5 (Swain er al. 2018), 1EANFEHE(ER
D i

------ EAF IR A FE KA @ K A
ARATETHEAT LT, RBEIANFH
AMARBANARILATAEL, £EX
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FHaHEIANERE, HAK—ZENEL,
BT R4, 2R 25 R
T. (52-20180102)

B iR N T 55 2 DL K & I 2k ok i il
(Swain 2005), CLILEX AIE S % 2 fE fhH L iE
B, WEEMIRERSUERTREERINL,

BeOh, ARG E I T ERIES SRS,
AR R A A BRI G B, FARIESEN
A T s PR 5 i B AR 1) 3 SR R R, AR N
HERHAT A, N EFN 1A JE it (Horner 2014) , [K]
e, HRAR. LS ARIE SRR, R HIE SR
BRI, 2 5%RE RN RS, X
He e [ 2 2 % v I SRR D IR AN 1 90 A
HAS%E, HEEZUINROR.

— &R -7t 2 X 2 % 18] 1% Macdonaldization, 4K,
MEE L FHABBZIA AW T E L
T, RARBI XL, F—H oA
MNFERFEZTHER T X, LAX LLE AL
KNSy XL T, (52-20180102)

BEEEARF AR RIS R 4
s R 2GS . B En IR Rt e br (R8T, T
FESE R B AR I PR A, Sk
PIEE . BN FHEE IR K o

5. iS5 RoR

R LR AT STHE, AR H LR,
BT CLILHEZRRURS IR IRREAS I AL 5 . A
FHRE T B P [R] % Je . BLpRZRBLy . 1) CLILAEL
FLIRSIA RPN, AE S R EEEH
EEFIRE, SRR IR, FHE
s R R IEE . ERmIRNL 2) HiES
BRI EYE . R bR IR R, BN R
Wi, WRiESMEM LI, 3) 1k
B AHSEEFENA BRI A DU & T4 ENES
R, WA TREMNAF R REFHE
iHi0Y 3/

22

R EE L IR E ARG —E R
e D) IESMEERREINERTHEA S,
W E Z AR, AT ARIIAER i
e, WAREERIIME LB FHIME; 2) CLIL
R T N — E R BE BTk T B Ll H b
EEHREVIZR S Lk RE D R RIS e, WA
AR LV PRER SOR Y & FT7 [ e (Al 270
JAR.
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